
Unit Plan that Incorporates the Use of Thinking Tools 

	Unit Title 

	  Romeo and Juliet : a story for all time

	Unit Summary  

	Through Shakespeare’s play, Romeo and Juliet, students investigate the author’s approach to illustrating many of society’s ongoing issues. They analyse the characters, themes, social issues and their impact on the story line. The students will be expected to maintain a regular entry/report/reflection on a class wiki about their studies.  Students reflect on the timeless, universal relevance of the story, and how literature can improve their understanding of themselves and people around them.

	Teaching and Learning Taxonomy – focusing on Higher-Order Thinking Skills 

	BLOOM’S

HABITS

EVALUATION

PERSISTING

SYNTHESIS

THINKING & COMMUNICATING WITH CLARITY & PRECISION

ANALYSIS

CREATING, IMAGINING, INNOVATING

THINKING INTERDEPENDENTLY



	Curriculum Framing Questions

	Curriculum- Framing Questions
	Essential Question 



	
	How can I better understand myself and my world?



	
	Unit Questions 

	
	How do writers create different worlds?

How is literature relevant to the way I live/think/act?



	
	Content Questions

	
	What are some important things to know about Shakespeare’s time period?

Who are the characters in Romeo and Juliet? How do they change during the course of the play?

What are the main ideas/themes/issues raised by the play?

What is imagery? How does imagery contribute to our understanding of the play?

What is a metaphor? How do the metaphors help to paint a picture of characters’ states of mind? 
What is figurative language? How does imagery and figurative language affect how we judge the intentions or motives of characters?
How does the use of imagery add to the mood of the scene? How does the imagery affect the way we respond to the scene?
What is a soliloquy? What is its purpose?

What is a literary technique? How do literary techniques assist our understanding of the play?



	Accommodations for Diverse Needs 

	Students with Special Needs:
	· Provide templates for some of the associated products, such as essay plan template 
· Provide fill-in-the-blank plot worksheets to help the student simplify and identify the characters and action 
· Allow the student to choose the method and tools for assessment that draw upon on the student’s strengths i.e oral rather than written; power point presentation
· Tailor the tasks to target the abilities of the student.

· utilise teacher-aide support

· Provision of podcasts, DVDs, etc of the play.

· Develop a ‘word wall’ in classroom or a blog to explore terms used and the style of writing.

	English as a Second Language (ESL) Student:
	Provision of podcasts, DVDs, etc of the play.
Develop a ‘word wall’ in classroom or a blog to explore terms used and the style of writing.

	Gifted Student:
	Encourage the student to look beyond the obvious and come up with creative solutions for difficult problems. i.e:  ‘What would have happened if Romeo and Juliet had been using text messaging for communication and did not have to rely on others?’ ‘What other plan could Friar Lawrence have devised that may have had more favourable outcomes?’ ‘What if Juliet’s mother had been more supportive?’ ‘What if the Prince had not banished Romeo?’ 

Students could also be encouraged to rewrite the story giving it a 21st Century perspective.

	Indigenous Groups:
	Discussion of the universal relevance of Romeo and Juliet as a story and the perspective of ‘different worlds, same people’ can lead to a focus on aboriginal dreamtime stories and the aboriginal culture. This will give the text extra relevance and depth. If needed, some of the scaffolds suggested for the ‘special needs’ student can be used here as well.

	Students’ Prior Knowledge – Students are from various ethnic backgrounds which should stimulate discussion when exploring ‘social norms/values’. They have not studied Shakespeare in the past and need to be ‘drawn’ to the text through our familiarisation activities. 



	Teacher Prerequisite Skills – Setting up and using wikis/Visual Ranking/Seeing Reason/Showing Evidence

Create the wiki that students will use. Load the student support documents and assessment tools.



	Learning Environment – students will move from the classroom to the IT Room depending on the activity. They will have access to the school’s laptops/mobile technology from time to time. They will work in teams or small groups as well as on their own.



	Standards/Syllabus Outcomes   

	VELs

English: Reading 

· students read, view, analyse, critique, reflect on and discuss contemporary and classical imaginative texts that explore personal, social, cultural and political issues of significance to their own lives
· They explain how texts are shaped by the time, place and cultural setting in which they are created
English: Writing
· write sustained and cohesive narratives that experiment with different techniques and show attention to chronology, characterisation, consistent point of view and development of a resolution
· write persuasive texts dealing with complex ideas and issues and control the linguistic structures and features that support the presentation of different perspectives on complex themes and issues
· compose a range of other texts, such as feature articles 
· write accurately punctuated, grammatically sound and complex sentences with embedded clauses and phrases 
· maximise the effects of rhythm and tone, and write with developing fluency
· proofread and edit their own writing for accuracy, consistency and clarity
English: Speaking & Listening
· plan and deliver presentations, sequencing and organising complex ideas
· analyse critically the relationship between texts, contexts, speakers and listeners in a range of situations
· When engaged in discussion, they compare ideas, build on others’ ideas, provide and justify other points of view, and reach conclusions that take account of aspects of an issue. 
· In their presentations, they make effective use of the structures and features of spoken language to deal with complex subject matter in a range of situations
· They draw on a range of strategies to listen to and present spoken texts, including note-taking, combining spoken and visual texts, and presenting complex issues or information imaginatively to interest an audience.
Communication
Listening, viewing and responding

· students identify the ways in which complex messages are effectively conveyed and apply this knowledge to their communication. 

· When listening, viewing and responding, they consider alternative views, recognise

            multiple possible interpretations and respond with insight. 

· They use complex verbal and non-verbal cues, subject-specific language, and a wide range of communication forms. 

· Students use pertinent questions to explore, clarify and elaborate complex meaning.

Presenting

· Students demonstrate their understanding of the relationship between form, content and mode, and select suitable resources and technologies to effectively communicate.

· They use subject-specific language and conventions in accordance with the purpose of their presentation to communicate complex information. 

· They provide constructive feedback to others and use feedback and reflection in order to inform their future presentations.
Thinking:
Reasoning, processing and inquiry

· Students’ discriminate in the way they use a variety of sources. They generate questions that explore perspectives. 
· They process and synthesise complex information and complete activities focusing on problem solving and decision making which involve a wide range and complexity of variables and solutions. 
· They employ appropriate methodologies for creating and verifying knowledge in different disciplines. 
· They make informed decisions based on their analysis of various perspectives and, sometimes contradictory, information
Creativity

· Students experiment with innovative possibilities within the parameters of a task. 
· They take calculated risks when defining tasks and generating solutions. 
· They apply selectively a range of creative thinking strategies to broaden their knowledge and engage with contentious, ambiguous, novel and complex ideas
Reflection, evaluation and metacognition

· When reviewing information and refining ideas and beliefs, students explain conscious changes that may occur in their own and others’ thinking and analyse alternative perspectives and perceptions. 
· They explain the different methodologies used by different disciplines to create and verify knowledge. 
· They use specific terms to discuss their thinking, select and use thinking processes and tools appropriate to particular tasks, and evaluate their effectiveness

	Year Level

	Year 9

	Teaching and Learning Activities 

	Introduction to Romeo & Juliet: (3 x 50 minute lessons. Internet access will be needed for activity no. 3)

· As an introduction to the language of the text, the teacher selects 2 - 3 passages from the text and asks students to work in groups (students will be group according to their literary skills; each group will explore a different version of these scenes: text, podcast, film) to determine what these passages are about; to interpret the meaning behind the words. This immersion activity will ‘demystify’ the text and lead to the completion of a K-W-H-L Chart.
· K-W-H-L Chart: As a class we explore the students’ knowledge of Shakespeare, his works and his style of writing, pointing out the number of his plays that have been made into film, such as ‘Ten Things I Hate about you’ and ‘She’s the Man’.
· Brainstorm the Essential Question:How can I better understand myself and my world?
·  Using the Visual Ranking Tool students are asked to rank a list of social offences in order of seriousness, with the most serious first (this activity leads to a discussion of the play’s themes and helps to build anticipation for the forthcoming activities and study):
· Being in a gang

· Calling someone names

· Changing boyfriend/girlfriends

· Committing suicide

· Crashing a party

· Hating someone due to background  

· Intentionally deceiving someone

· Killing someone by mistake

· Killing someone for revenge

· Lying to parents

· Marrying against parents' wishes

· Marrying someone for money

· Picking a fight

· Selling drugs

Romeo & Juliet - Theme exploration:  (4 x 50 minute lessons)
· Watch the Baz Luhrmann (or alternate) film for initial understanding of plot/characters/setting. (To overcome issues regarding the film’s rating, teachers need to ensure parents sign a permission form.) Students are asked to write a newspaper report of the final scene, the discovery of the bodies. The prepared Essay Rubric can be used to also assess news report)

· Teacher prepares a series of statements/events about the plotline of the play which are out of order; in pairs, students organise Jumbled Plotline in correct chronological order. (see Appendix A)

Romeo & Juliet - The Text: (10 x 50 minute periods)

· To share the reading of the text students are asked to work with a partner on a particular 

scene and answer the questions for that scene listed in the Scene Prompts support document. They are then asked to present their answers orally to the class: video presentation, personal oral presentation, podcasts: news reporter, radio announcer, a phone conversation, etc., This activity ensures the main points of the text are covered and that all students are given the opportunity to look closely at a scene and share their understanding of that scene. 

     Students are also asked to consider our Essential Question: How can I better understand         myself and my world? and consider how it is addressed in the part of the text 

     they are working with.

· As we work through these oral presentations students are directed to update the class wiki (link to http://romeojulietshakespeare.wikispaces.com/.  Students adopt the persona of one of the main characters and write an entry in response to certain events from the point of view of that character. Entries for example can be written at the start of the play, after Romeo and Juliet’s first meeting, when Juliet hears of her intended marriage to Paris, after Mercutio and Tybalt’s deaths and after the final scene. Students are encouraged to remain true to the ‘spirit’ of the text as well as exercise ‘poetic license’ in guessing what may have happened.

Metaphoric/imagery/figurative text

Teacher will lead a discussion/exploration of puns, imagery, figurative text. How has Shakespeare used these and to what effect?

Refer to Content Questions: 

What is imagery? How does imagery contribute to our understanding of the play?

What is a metaphor? How do the metaphors help to paint a picture of characters’ states of mind? 
What is figurative language? How does imagery and figurative language affect how we judge the intentions or motives of characters?

How does the use of imagery add to the mood of the scene? How does the imagery affect the way we respond to the scene?
What is a soliloquy? What is its purpose?

What is a literary technique? How do literary techniques assist our understanding of the play?

Student task:

Shakespeare has utilised authors ‘tools’ such as figurative, imagery & metaphors to illustrate his work. Students identify 4 of these examples (at least 1 of passage of each)and explain how they have ‘coloured’ the characters &/or plot. Students use image editing software to create a visual representation of these text examples to support their explanations, and share them via the wiki.

Did it have to end this way?: (4 x 50 minute periods)

Students work in groups of 3 – 4 to examine the different forces at work in how the story of Romeo and Juliet plays out.  In groups of 3 – 4 students consider the question: Who is responsible for Romeo and Juliet’s death? and use the Visual Ranking Tool to rank who they think has the most responsibility. The Seeing Reason Tool is used to analyse the factors which contributed to the deaths. See Thinking Tool projects later in this unit plan, or in the Thinking Tools document.  

Students then complete an open-book, in class essay for assessment. Topic: “Who 

is/are responsible for Romeo and Juliet’s deaths?” .  Criteria in the Essay Rubric should be reviewed prior to task.

Moving beyond the text – project/presentation. 

As a culminating activity, students either work in groups and choose a scenario for a dramatic finale OR students may work individually to explore beyond the text. All students maintain their wiki entries whilst working on these projects.

Student group project options (mock trial or acting out/animating a scene)

Student groups negotiate and complete an action plan, including the tasks required to prepare and implement the activity, the timeline & the group members’ individual responsibilities.
As a group organise a mock trial to determine the degree of accountability / responsibility the following characters carry: Romeo and Juliet themselves /The Montague and Capulet families / Friar Laurence / Fate. Students would use the Showing Evidence Tool so support their research.
OR

Students (group activity) act out or animate one of the scenes as it may happen in a school setting.

Individual student project options (coroner’s inquest or debate/presentation)
Coroner’s Inquest – student takes on perspective of a coroner holding an inquest into the deaths of Romeo and Juliet to decide:

· That a person has died

· The identity of the person

· When, where and how the death happened

· If anyone should be charged with a criminal offence in relation to the deaths

Students should use the Showing Evidence Tool (see thinking tool project later in this unit plan) so support their research, and come to a conclusion.
OR

Debate or presentation to class
Students (individual activity) conducting their own research and present a debate or a 3 minute talk to the class, exploring one of the themes in Romeo and Juliet as it applies to our lives, our world. Students would use the Showing Evidence Tool (see thinking tool project later in this unit plan) so support their research. Possible topics: The Generation Gap: How to Communicate with Parents /Teenagers / Peer Pressure / Dealing with Conflict / Making Good Decisions / The Attraction of Gangs
Strategies

KWHL Chart – Questioning Techniques – Peer Observation and Assessment – Cooperative learning – ICT (wikis; Visual Ranking Tool; Seeing Reason Tool, Showing Evidence Tool) 



	Assessment Summary

	Assessment for Learning

We begin the unit by asking the students to complete a KWHL Chart. This is done to establish what they already know about Shakespeare and/or the play. This is done as a whole class activity with prompts from the teacher i.e ‘Have you heard the phrase..?’  ‘Have you seen the film? What is it about?’ Engage student interest further with the follow up activity using the Visual Ranking Tool to rank a list of social offences in order of seriousness.  Assessment for learning is informal here, assessing student’s pre-existing knowledge.

Assessment as Learning

As we work through the play students are assessed on their wiki and journal entries. The teacher schedules individual conferences using a checklist to discuss the accuracy and use of textual reference included in the wiki. They use questioning strategies to monitor student understanding and provide constructive feedback for improving student understanding. Teacher observes student participation and understanding during other project activities including:

News Report activity

Thinking Tools activities
Jumbled Plotline activity
Scene Prompts activity
Assessment of Learning

In order to check student understanding of the text’s issues and concerns, students write an analytical essay, which is assessed against the Essay Rubric.

The final assessment will be of the student project/presentation on issues raised. It will involve a Project/Presentation Rubric, a peer assessment rubric, where students in the class assess others’ presentations and finally a self evaluation rubric with the students assessing their own performance/presentation.  



	Assessment Timeline

	Before Learning Activities Begin

While Students Work on Learning Activities

After Learning Activities End

1.  Romeo and Juliet: Establishing what  students know
     K-W-H-L Chart
1. Wiki / Journal: from the point of view of one of the characters

 Give your entry a title – Enter your thoughts/reflections after nominated scenes

2.   News report of Romeo & Juliet’s deaths 

3.  Thinking Tools activities

4.  Jumbled Plotline activity

5.  Scene Prompts activity
1.  Essay Rubric
2.Project/Presentation Rubric

3.  Students thinking as illustrated by their use of the thinking tools for their culminating project or presentation

What do you think you know about Romeo and Juliet?
What questions do you wonder about in Romeo and Juliet? 

How will you find the answers to your questions? 

What have you learned from Romeo and Juliet?
2.  Visual Ranking Tool Project/brainstorming Essential Question 

How can I better understand myself and my world? Have students rank a list of social offences in order of seriousness (use Visual Ranking tool) 



	Thinking Tools Projects

	Visual Ranking Elements (Complete this section if Visual Ranking will be used in this project)

	Visual Ranking Project Name (For the Visual Ranking workspace)

	Who is responsible for Romeo and Juliet’s death?



	Project Description (For the Visual Ranking workspace)

	Two young people who are madly in love and whose families have been enemies for a very long time are dead. Furthermore, they are not the only ones, as by the end of the play we have four more deaths. Six in total. Who is responsible for these deaths? Are they a result of people’s actions, fate, or bad luck? Use the Visual Ranking Tool to help clarify who/what is most responsible for the deaths of Romeo and Juliet. 

At the end of this activity you will be required to write an essay that discusses or argues who and what contributed to the deaths of Romeo and Juliet.



	Prompt (For the Visual Ranking workspace)

	Rank the following ‘human or non human’ elements in order of their influence and responsibility for the deaths of Romeo and Juliet. In the case of the human characters consider how their actions, or lack of action, may have been the contributing factor. Rank them from most to least influential.



	Sorting List (For the Visual Ranking workspace)

	[image: image1.png]





	Seeing Reason Elements (Complete this section if Seeing Reason will be used in this project)

	Seeing Reason Project Name (For the Seeing Reason workspace)

	Romeo & Juliet: Staying Alive



	Project Description (For the Seeing Reason workspace)

	Romeo & Juliet die but it did not have to be this way! The likelihood of them staying alive is dependent on a number of human and non-human elements. Students are to explore the different factors that could have contributed to their deaths.

	Research Question (For the Seeing Reason workspace)

	What is the likelihood of staying alive? 



	Practice Map (For your future quick reference)

	Students create the cause and effect statements. The teacher can provide students with suggested statements such as: peer pressure; religion; ignorance; interference from adults; lack of parental guidance; romanticism; youth/inexperience …



	Practice Team ID: R&J01
	Password: R&J01
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	Showing Evidence Elements (Complete this section if Showing Evidence will be used in this project)

	Showing Evidence Project Name (For the Showing Evidence workspace)



	Moving beyond the text

	Project Description (For the Showing Evidence workspace)

	If students choose Mock Trial/Debate/Coroner’s Inquest they will use this tool to support their discoveries. The evidence that they gather will be submitted when they present their final work.

	Prompt (For the Showing Evidence workspace)

	The Generation Gap: How to Communicate with Parents /Teenagers / Peer Pressure / Dealing with Conflict / Making Good Decisions / The Attraction of Gangs

	Practice Case (For your future quick reference)

	Claims

	Students will need to negotiate with the teacher to establish their claim(s).

	Approximate Time Needed

	This unit will take 5-6 weeks, 50-minute lessons, 5 times per week.



	Professional Learning

	Teachers delivering this unit of work may need professional learning in using the thinking tools: Visual Ranking, Seeing Reason and Showing Evidence, if they have not already participated in an Intel Teach Thinking with Technology Course, or used these tools before. Tutorials and demonstrations, as well as advice and strategies about use of the tools also exist on the website http://www.intel.com/cd/corporate/education/apac/eng/au/tools/330727.htm; alternatively check if you are able to participate in a Thinking with Technology Course in your region.



	Technology - Hardware
	
	

	Television
	Printer
	Video Camera

	Computer(s)
	Datashow Projector
	Video Conferencing equipment

	Digital camera
	VCR
	Interactive Whiteboard

	DVD player
	Internet connection
	PDA/Mobile technologies

	Technology - Software
	
	

	
	Internet Web Browser
	Word processing

	Desktop Publishing
	Multimedia
	Image Editing software

	Email software
	Animation software
	

	Printed Materials: 
Romeo & Juliet: play

http://shakespeare.mit.edu/romeo_juliet/
Film:

Romeo and Juliet (1996)

Cast: Leonardo DiCaprio, Claire Danes, Brian Dennehy, John Leguizamo, Pete Postlethwaite, Paul Sorvino, Miriam Margolyes, Diane Venora, Harold Perrineau 
Director: Baz Luhrmann
Producer: Gabriella Martinelli and Baz Luhrmann
Screenplay: Craig Pearce and Baz Luhrmann based on the play by William Shakespeare
Cinematography: Donald M. McAlpine
Music: Nellee Hooper
U.S. Distributor: Twentieth Century Fox

Internet resources:

Westside Story.

http://en.wikipedia.org/wiki/West_Side_Story 

Wikipedia

http://en.wikipedia.org/wiki/Romeo_%26_Juliet 

Learn out Loud

http://www.learnoutloud.com/Free-Audio-Video/Literature/European-Classics/Romeo-and-Juliet/23713
ShakespeareCast.com
The Complete Works of William Shakespeare Podcast
http://www.shakespearecast.com/?page_id=23
On Quoting Shakespeare

http://inside.mines.edu/~jamcneil/levinquote.html
Shakespeare’s Grammar 
www.bardweb.net/grammar/04gloss.html* 
Glossary search 

Shakespeare Resource Centre

http://www.bardweb.net/
Life and Times

http://shakespeare.palomar.edu/life.htm 

Bell Shakespeare: Australia

http://www.bellshakespeare.com.au/ 

Shakespeare Help 
www.shakespearehelp.com/romeo/main.htm* 
Information about Romeo and Juliet 

	Credit

	This unit has been adapted for Australia by a team of teachers in Victoria.  It is based on the US unit portfolio Romeo and Juliet: insight into ourselves.  




© State of Victoria 2009   

This unit is based on the US unit portfolio,” Romeo and Juliet: insight into ourselves”.  A team of teachers in Victoria adapted this unit for Australia.
Copyright is owned by the Crown in right of the State of Victoria.  It may be reproduced in whole or in part for study or training purposes, subject to the inclusion of an acknowledgment of the source and no commercial usage or sale.  Reproduction for the purposes other than those indicated above requires the written permission of the Department of Education and Early Childhood Development. Requests and enquiries concerning reproduction and copyright should be addressed to the Liability Management Manager, Department of Education and Early Childhood Development, 2 Treasury Place, Melbourne, VIC, 3002
The State of Victoria accepts no responsibility for the accuracy of any part of this material and bears no responsibility for any modifications made.

* Other names and brands may be claimed as the property of others.

1

